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Year 2, 3 
and 4. 

Year 
A 

Term 
Summer 

Key Question 
The Tudors, good or bad? 

Overview heading 
Our area and the areas of others 
The Tudors 
 

Trip/Visitor 
Kentwell Hall 
And/or 
St Osyth Priory 

Hook/Theme Day 
For teachers to decide 

Link to other topic/s 
R/1, Our Area, Year A Summer term. What makes our area our area? 
R/1, Our Area, Year B Autumn term. How can I be a good historian? 
5/6, Our Area, Year B Summer term. What’s occurring in Mistley and 
Manningtree? 

Subject Objectives/Content 
History To be able to correctly place the Tudor period in a simple timeline of Britain. 

To know the timeline of some key events of the Tudor period so have an over view of the Tudor period - The Tudor 
royal dynasty began with King Henry VII acceding to the throne of England, Wales and Ireland in 1485, and ended 
with the childless death of Elizabeth I in 1603. The country developed from a run-of-the-mill medieval kingdom to the 
pre-eminent world power on the brink of Empire. 
To know the key events, impact and legacy of Tudor monarchs 

Henry VII 
• First Tudor King after winning the Battle of Bosworth Field and defeating Richard III. 
• The House of Lancaster and the House of York had been fighting over power for 30 years and this battle 

ended this feud – The War of the Roses and the marriage of Henry VII of York to Elizabeth of Lancaster 
brought the 2 houses together. 

• During the reign of Henry VII, the Age of Discovery begins and more explorers begin to find new worlds. 
This starts to help Britain become richer and more peaceful than any time in the past. 

Henry VIII 

• 6 wives 

• English reformation – the start of the Church of England and rejection of Catholicism. Dissolution of the 
monasteries 

• Died in 1547 allowing his son Edward VI to become King of England aged 9. 
Mary I 

• Reinstated the Pope as the head of the church 

• Persecution of protestants – nick name of Bloody Mary 
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Elizabeth I 

• Reinstated the church of England and removed the Pope as the head of the church. 

• England became increasingly powerful and influential 

• The birth of William Shakespeare 1564 

• The Spanish Armada tries to invade England in 1588 but is defeated. 

• Francis Drake begins a voyage around the world in 1577 and returns in 1580. 

• Last of the Tudor monarchs. 
To be able to use a range of historical sources to draw conclusions about the past. 
To understand that life was very different for ‘rich’ and ‘poor’ Tudors: 

• Food 

• Clothes. Note that Manningtree was a centre of the cloth trade in Tudor times. 

• Houses 

Science Aspects of the science learning may be linked to the history topic. For example, when learning about plants children 
may focus on plants that were particularly important during the time of the Tudors and the impact on Tudors of, for 
example, lack of rain because of the impact this would have on plants and crops. 
To be able to: 
▪ identify and describe the functions of different parts of flowering plants: roots, stem/trunk, leaves and flowers  
▪ explore the requirements of plants for life and growth (air, light, water, nutrients from soil, and room to grow) 
and how they vary from plant to plant  
▪ investigate the way in which water is transported within plants  
▪ explore the part that flowers play in the life cycle of flowering plants, including pollination, seed formation and 
seed dispersal.  
To understand the relationship between structure and function: the idea that every part has a job to do -  the role of 
the roots and stem in nutrition and support, leaves for nutrition and flowers for reproduction. 

 

DT Make simple purses to take on the trip to Kentwell Hall 

Art and Design Make clay pots 
Make clay Tudor roses 

Book Links Diver's Daughter by Patrice Lawrence 
Shakespeare's Globe (I Was There) by Valerie Wilding 
The Secret Diary of Thomas Snoop, Tudor Boy Spy by Philip Ardagh & Jamie Littler 
Horrible Histories – The Terrible Tudors 
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The Tudor royal dynasty began with King Henry VII acceding to the throne of England, Wales and Ireland in 1485, and ended with the childless death of Elizabeth I 

in 1603. They are famed for taking the country from a run-of-the-mill medieval kingdom to the pre-eminent world power on the brink of Empire. 

 

History 

Purpose of study  

A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. It should inspire 

pupils’ curiosity to know more about the past. Teaching should equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and 

develop perspective and judgement. History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and 

relationships between different groups, as well as their own identity and the challenges of their time.  

Aims  

The national curriculum for history aims to ensure that all pupils:  

 know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives 

have shaped this nation and how Britain has influenced and been influenced by the wider world  

 know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires; 

characteristic features of past non-European societies; achievements and follies of mankind  

 gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’  

 understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make 

connections, draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including written narratives and 

analyses  

 understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting 

arguments and interpretations of the past have been constructed  
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 gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national 

and international history; between cultural, economic, military, political, religious and social history; and between short- and long-term timescales.  

Key stage 1  

Pupils should develop an awareness of the past, using common words and phrases relating to the passing of time. They should know where the people and events 

they study fit within a chronological framework and identify similarities and differences between ways of life in different periods. They should use a wide 

vocabulary of everyday historical terms. They should ask and answer questions, choosing and using parts of stories and other sources to show that they know and 

understand key features of events. They should understand some of the ways in which we find out about the past and identify different ways in which it is 

represented.  

In planning to ensure the progression described above through teaching about the people, events and changes outlined below, teachers are often introducing 

pupils to historical periods that they will study more fully at key stages 2 and 3.  

Pupils should be taught about:  

 events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first aeroplane flight or events 

commemorated through festivals or anniversaries]  

 the lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to compare aspects of life 

in different periods [for example, Elizabeth I and Queen Victoria, Christopher Columbus and Neil Armstrong, William Caxton and Tim Berners-Lee, Pieter Bruegel 

the Elder and LS Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell]  

 significant historical events, people and places in their own locality.  

Key Stage 2 

Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within 

and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should 

regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. They should construct 

informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past 

is constructed from a range of sources. 
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In planning to ensure the progression described above through teaching the British, local and world history outlined below, teachers should combine overview 

and depth studies to help pupils understand both the long arc of development and the complexity of specific aspects of the content.  

Pupils should:  

• Study of aspect of history or a site dating from a period beyond 1066 that is significant in the locality. 

• Study an aspect or theme in British history that extends pupil’s chronological knowledge beyond 1066 and which is a significant turning point in British 

history. 

 

Science 

Purpose of study  

A high-quality science education provides the foundations for understanding the world through the specific disciplines of biology, chemistry and physics. Science 

has changed our lives and is vital to the world’s future prosperity, and all pupils should be taught essential aspects of the knowledge, methods, processes and uses 

of science. Through building up a body of key foundational knowledge and concepts, pupils should be encouraged to recognise the power of rational explanation 

and develop a sense of excitement and curiosity about natural phenomena. They should be encouraged to understand how science can be used to explain what is 

occurring, predict how things will behave, and analyse causes.  

Aims  

The national curriculum for science aims to ensure that all pupils:  

 develop scientific knowledge and conceptual understanding through the specific disciplines of biology, chemistry and physics  

 develop understanding of the nature, processes and methods of science through different types of science enquiries that help them to answer scientific 

questions about the world around them  

 are equipped with the scientific knowledge required to understand the uses and implications of science, today and for the future.  
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Scientific knowledge and conceptual understanding  

The programmes of study describe a sequence of knowledge and concepts. While it is important that pupils make progress, it is also vitally important that they 

develop secure understanding of each key block of knowledge and concepts in order to progress to the next stage. Insecure, superficial understanding will not 

allow genuine progression: pupils may struggle at key points of transition (such as between primary and secondary school), build up serious misconceptions, 

and/or have significant difficulties in understanding higher-order content.  

Pupils should be able to describe associated processes and key characteristics in common language, but they should also be familiar with, and use, technical 

terminology accurately and precisely. They should build up an extended specialist vocabulary. They should also apply their mathematical knowledge to their 

understanding of science, including collecting, presenting and analysing data. The social and economic implications of science are important but, generally, they 

are taught most appropriately within the wider Science 169  

school curriculum: teachers will wish to use different contexts to maximise their pupils’ engagement with and motivation to study science.  

The nature, processes and methods of science  

‘Working scientifically’ specifies the understanding of the nature, processes and methods of science for each year group. It should not be taught as a separate 

strand. The notes and guidance give examples of how ‘working scientifically’ might be embedded within the content of biology, chemistry and physics, focusing on 

the key features of scientific enquiry, so that pupils learn to use a variety of approaches to answer relevant scientific questions. These types of scientific enquiry 

should include: observing over time; pattern seeking; identifying, classifying and grouping; comparative and fair testing (controlled investigations); and 

researching using secondary sources. Pupils should seek answers to questions through collecting, analysing and presenting data. ‘Working scientifically’ will be 

developed further at key stages 3 and 4, once pupils have built up sufficient understanding of science to engage meaningfully in more sophisticated discussion of 

experimental design and control.  

Spoken language  

The national curriculum for science reflects the importance of spoken language in pupils’ development across the whole curriculum – cognitively, socially and 

linguistically. The quality and variety of language that pupils hear and speak are key factors in developing their scientific vocabulary and articulating scientific 

concepts clearly and precisely. They must be assisted in making their thinking clear, both to themselves and others, and teachers should ensure that pupils build 

secure foundations by using discussion to probe and remedy their misconceptions.  
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Key Stage 1 
Pupils should be taught to: 

 observe and describe how seeds and bulbs grow into mature plants 
 find out and describe how plants need water, light and a suitable temperature to grow and stay healthy. 

 
Pupils should use the local environment throughout the year to observe how different plants grow. Pupils should be introduced to the requirements of plants for 
germination, growth and survival, as well as to the processes of reproduction and growth in plants. Note: Seeds and bulbs need water to grow but most do not 
need light; seeds and bulbs have a store of food inside them. 
Pupils might work scientifically by: observing and recording, with some accuracy, the growth of a variety of plants as they change over time from a seed or bulb, 
or observing similar plants at different stages of growth; setting up a comparative test to show that plants need light and water to stay healthy. 
 
Key Stage 2 
Plants: 
Pupils should be taught to:  

 identify and describe the functions of different parts of flowering plants: roots, stem/trunk, leaves and flowers 

 explore the requirements of plants for life and growth (air, light, water, nutrients from soil, and room to grow) and how they vary from plant to plant 

 investigate the way in which water is transported within plants 

 explore the part that flowers play in the life cycle of flowering plants, including pollination, seed formation and seed dispersal. 

Pupils should be introduced to the relationship between structure and function: the idea that every part has a job to do. They should explore questions that focus 

on the role of the roots and stem in nutrition and support, leaves for nutrition and flowers for reproduction. 

Pupils might 
work scientifically by: comparing the effect of different factors on plant growth, for example, the amount of light, the amount of fertiliser; discovering how seeds 

are formed by observing the different stages of plant life cycles over a period of time; looking for patterns in the structure of fruits that relate to how the seeds 

are dispersed. They might observe how water is transported in plants, for example, by putting cut, white carnations into coloured water and observing how water 

travels up the stem to the flowers. 
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Design and Technology 

Purpose of study  

Design and technology is an inspiring, rigorous and practical subject. Using creativity and imagination, pupils design and make products that solve real and 

relevant problems within a variety of contexts, considering their own and others’ needs, wants and values. They acquire a broad range of subject knowledge and 

draw on disciplines such as mathematics, science, engineering, computing and art. Pupils learn how to take risks, becoming resourceful, innovative, enterprising 

and capable citizens. Through the evaluation of past and present design and technology, they develop a critical understanding of its impact on daily life and the 

wider world. High-quality design and technology education makes an essential contribution to the creativity, culture, wealth and well-being of the nation. 

Through a variety of creative and practical activities, pupils should be taught the knowledge, understanding and skills needed to engage in an iterative 

process of designing and making. They should work in a range of relevant contexts [for example, the home, school, leisure, culture, enterprise, industry and 

the wider environment]. 

Aims  

The national curriculum for design and technology aims to ensure that all pupils:  

 develop the creative, technical and practical expertise needed to perform everyday tasks confidently and to participate successfully in an increasingly 

technological world  

 build and apply a repertoire of knowledge, understanding and skills in order to design and make high-quality prototypes and products for a wide range of users  

 critique, evaluate and test their ideas and products and the work of others  

 understand and apply the principles of nutrition and learn how to cook.  
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Key Stage 1 

Through a variety of creative and practical activities, pupils should be taught the knowledge, understanding and skills needed to engage in an iterative process of 

designing and making. They should work in a range of relevant contexts [for example, the home and school, gardens and playgrounds, the local community, 

industry and the wider environment].  

When designing and making, pupils should be taught to:  

Design  

 design purposeful, functional, appealing products for themselves and other users based on design criteria  

 generate, develop, model and communicate their ideas through talking, drawing, templates, mock-ups and, where appropriate, information and communication 

technology  

Make  

 select from and use a range of tools and equipment to perform practical tasks [for example, cutting, shaping, joining and finishing]  

 select from and use a wide range of materials and components, including construction materials, textiles and ingredients, according to their characteristics  

Evaluate  

 explore and evaluate a range of existing products  

 evaluate their ideas and products against design criteria  

Technical knowledge  

 build structures, exploring how they can be made stronger, stiffer and more stable  

 explore and use mechanisms [for example, levers, sliders, wheels and axles], in their products.  
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Key stage 2 

Through a variety of creative and practical activities, pupils should be taught the knowledge, understanding and skills needed to engage in an iterative process of 

designing and making. They should work in a range of relevant contexts [for example, the home, school, leisure, culture, enterprise, industry and the wider 

environment]. 

When designing and making, pupils should be taught to: 

Design 

 use research and develop design criteria to inform the design of innovative, functional, appealing products that are fit for purpose, aimed at particular 

individuals or groups 

 generate, develop, model and communicate their ideas through discussion, annotated sketches, cross-sectional and exploded diagrams, prototypes, pattern 

pieces and computer-aided design 

Make 

 select from and use a wider range of tools and equipment to perform practical tasks [for example, cutting, shaping, joining and finishing], accurately 

 select from and use a wider range of materials and components, including construction materials, textiles and ingredients, according to their functional 

properties and aesthetic qualities 

Evaluate 

 investigate and analyse a range of existing products 

 evaluate their ideas and products against their own design criteria and consider the views of others to improve their work 

 understand how key events and individuals in design and technology have helped shape the world 

Technical knowledge 

 apply their understanding of how to strengthen, stiffen and reinforce more complex structures 
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 understand and use mechanical systems in their products [for example, gears, pulleys, cams, levers and linkages] 

 understand and use electrical systems in their products [for example, series circuits incorporating switches, bulbs, buzzers and motors] 

 apply their understanding of computing to program, monitor and control their products.  

Art and Design 

Purpose of study 
Art, craft and design embody some of the highest forms of human creativity. A high-quality art and design education should engage, inspire and challenge pupils, 

equipping them with the knowledge and skills to experiment, invent and create their own works of art, craft and design. As pupils progress, they should be able to 

think critically and develop a more rigorous understanding of art and design. They should also know how art and design both reflect and shape our history, and 

contribute to the culture, creativity and wealth of our nation. 

Aims 
The national curriculum for art and design aims to ensure that all pupils: 

 produce creative work, exploring their ideas and recording their experiences 

 become proficient in drawing, painting, sculpture and other art, craft and design techniques 

 evaluate and analyse creative works using the language of art, craft and design 

 know about great artists, craft makers and designers, and understand the historical and cultural development of their art forms. 

Key Stage 1 
Pupils should be taught:  

 to use a range of materials creatively to design and make products  
 to use drawing, painting and sculpture to develop and share their ideas, experiences and imagination  
 to develop a wide range of art and design techniques in using colour, pattern, texture, line, shape, form and space  
 about the work of a range of artists, craft makers and designers, describing the differences and similarities between different practices and disciplines, and 

making links to their own work.  
 
Key Stage 2 
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Pupils should be taught: 
 to create sketch books to record their observations and use them to review and revisit ideas 

 to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for example, pencil, charcoal, paint, 

clay] 

 about great artists, architects and designers in history. 


