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5/6 Year 
B 

Term 
Autumn 

Key Question 
Was World War 2 good? 

Overview heading 
Famous People and Events 
World War 2 

Trip/Visitor 
Year 5/6 – Birch Hall 
Duxford or Imperial War Museum 
 

Hook/Theme Day 
For teachers to decide 

Link to other topic/s 
Hamilton Trust Plans Upper Key Stage 
2 WW2 in Europe and the Battle of 
Britain – Blocks A, B and D compulsory. 

Subject Objectives/Content 
History Develop a chronologically secure knowledge and understanding of Britain, local and world history, establishing clear 

narratives within and across the periods they study. 
Study an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 – a significant 
turning point in British history (the Battle of Britain). 
Develop a familiarity with the location of the countries involved in the first year of World War 2. 
Know some of the major events leading up to the Battle of Britain. 
Understand the German plans for invading Britain and the role aircraft played. 
Understand why WW2 started, who its leaders were and what is meant by ‘The Phoney War’. 
Develop an understanding of who Churchill was and his significance as a leader. 
To be able to undertake historical research -find and select historical information about Churchill’s life. 
To learn about and analyse Churchill’s reaction to the Dunkirk evacuation, the Battle of Britain and the Blitz. 
To create maps identifying European cities and countries that relate to some key events in WW2. 
To analyse Churchill’s speeches and pick out ‘powerful’ quotes that use highly emphatic and emotive language. 
To be able to use texts and pictures as sources of historical information - recounts and photographs to establish the 
events of the Dunkirk rescue. 
To reflect on discrimination, learn about the persecution of the Jews, and place events on a timeline. 
To know about the Kinder transport and Sir Nicholas Winton. 
To be able to use biographical accounts as historical sources - identify some of the atrocities that occurred in 
concentration camps. 
To learn about Anne Frank using a range of historical sources including her diaries. 
To be able to undertake personal evaluation and reflection about a key period of history. 

Geography Be able to locate the Channel, south-east coast of England and some Luftwaffe targets (ports, industrial areas etc) in 
the UK. 
Use maps to locate European countries and major cities. 
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Name and locate some counties and cities of the United Kingdom. 
Use maps, atlases, globes and digital/computer mapping to locate countries – including those of the British Empire. 

Science Where it will support the learning, links will be made between the science and history objectives and content. For 
example, when learning about filtering, sieving and evaporating, children may design a process to clean water 
collected from a river – as soldiers may have had to do. 

• Compare and group together everyday materials on the basis of their properties, including their hardness, 
solubility, transparency, conductivity (electrical and thermal), and response to magnets  

• Know that some materials will dissolve in liquid to form a solution, and describe how to recover a substance 
from a solution  

• Use knowledge of solids, liquids and gases to decide how mixtures might be separated, including through 
filtering, sieving and evaporating  

• Give reasons, based on evidence from comparative and fair tests, for the particular uses of everyday materials, 
including metals, wood and plastic  

• Demonstrate that dissolving, mixing and changes of state are reversible changes  

• Explain that some changes result in the formation of new materials, and that this kind of change is not usually 
reversible, including changes associated with burning and the action of acid on bicarbonate of soda.  

 

Art/DT Produce creative work, exploring their ideas and recording their experiences; to develop their techniques, including 
their control and their use of materials, with creativity, experimentation and an increasing awareness of different 
kinds of art, craft and design. 
 
Explore the work of Henry Moore and respond to this with their own art. 
 
Develop DT based knowledge and skills, including research and developing design criteria to inform the design of 
innovative, functional, appealing products that are fit for purpose, through one or more of the following: 
Design, make, test and evaluate air raid shelters – models with eggs. 
Design and make a 21st century gas mask 
Design, make and evaluate a Battle of Britain clasp and understand it to be the service medal awarded to ‘The Few’ 

Book Links  
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History 

Purpose of study  

A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. It should inspire 

pupils’ curiosity to know more about the past. Teaching should equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and 

develop perspective and judgement. History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and 

relationships between different groups, as well as their own identity and the challenges of their time.  

Aims  

The national curriculum for history aims to ensure that all pupils:  

 know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives 

have shaped this nation and how Britain has influenced and been influenced by the wider world  

 know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires; 

characteristic features of past non-European societies; achievements and follies of mankind  

 gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’  

 understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make 

connections, draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including written narratives and 

analyses  

 understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting 

arguments and interpretations of the past have been constructed  

 gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national 

and international history; between cultural, economic, military, political, religious and social history; and between short- and long-term timescales.  
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Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within 

and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should 

regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. They should construct 

informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past 

is constructed from a range of sources. 

 

In planning to ensure the progression described above through teaching the British, local and world history outlined below, teachers should combine overview 

and depth studies to help pupils understand both the long arc of development and the complexity of specific aspects of the content.  

Pupils a study an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 – a significant turning point in British history, for 

example, the first railways or the Battle of Britain. 

 

 

Geography 

Purpose of study  

A high-quality geography education should inspire in pupils a curiosity and fascination about the world and its people that will remain with them for the rest of 

their lives. Teaching should equip pupils with knowledge about diverse places, people, resources and natural and human environments, together with a deep 

understanding of the Earth’s key physical and human processes. As pupils progress, their growing knowledge about the world should help them to deepen their 

understanding of the interaction between physical and human processes, and of the formation and use of landscapes and environments. Geographical knowledge, 

understanding and skills provide the frameworks and approaches that explain how the Earth’s features at different scales are shaped, interconnected and change 

over time.  
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Aims  

The national curriculum for geography aims to ensure that all pupils:  

 develop contextual knowledge of the location of globally significant places – both terrestrial and marine – including their defining physical and human 

characteristics and how these provide a geographical context for understanding the actions of processes  

 understand the processes that give rise to key physical and human geographical features of the world, how these are interdependent and how they 

bring about spatial variation and change over time  

 are competent in the geographical skills needed to:  

 collect, analyse and communicate with a range of data gathered through experiences of fieldwork that deepen their understanding of geographical 

processes  

 interpret a range of sources of geographical information, including maps, diagrams, globes, aerial photographs and Geographical Information Systems 

(GIS)  

 communicate geographical information in a variety of ways, including through maps, numerical and quantitative skills and writing at length.  

Pupils should be taught: 

 use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied  

 use the eight points of a compass, four and six-figure grid references, symbols and key (including the use of Ordnance Survey maps) to build their 

knowledge of the United Kingdom and the wider world. 

Science 

Purpose of study  

A high-quality science education provides the foundations for understanding the world through the specific disciplines of biology, chemistry and physics. Science 

has changed our lives and is vital to the world’s future prosperity, and all pupils should be taught essential aspects of the knowledge, methods, processes and uses 

of science. Through building up a body of key foundational knowledge and concepts, pupils should be encouraged to recognise the power of rational explanation 
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and develop a sense of excitement and curiosity about natural phenomena. They should be encouraged to understand how science can be used to explain what is 

occurring, predict how things will behave, and analyse causes.  

Aims  

The national curriculum for science aims to ensure that all pupils:  

 develop scientific knowledge and conceptual understanding through the specific disciplines of biology, chemistry and physics  

 develop understanding of the nature, processes and methods of science through different types of science enquiries that help them to answer scientific 

questions about the world around them  

 are equipped with the scientific knowledge required to understand the uses and implications of science, today and for the future.  

 

Scientific knowledge and conceptual understanding  

The programmes of study describe a sequence of knowledge and concepts. While it is important that pupils make progress, it is also vitally important that they 

develop secure understanding of each key block of knowledge and concepts in order to progress to the next stage. Insecure, superficial understanding will not 

allow genuine progression: pupils may struggle at key points of transition (such as between primary and secondary school), build up serious misconceptions, 

and/or have significant difficulties in understanding higher-order content.  

Pupils should be able to describe associated processes and key characteristics in common language, but they should also be familiar with, and use, technical 

terminology accurately and precisely. They should build up an extended specialist vocabulary. They should also apply their mathematical knowledge to their 

understanding of science, including collecting, presenting and analysing data. The social and economic implications of science are important but, generally, they 

are taught most appropriately within the wider Science 169  

school curriculum: teachers will wish to use different contexts to maximise their pupils’ engagement with and motivation to study science.  

The nature, processes and methods of science  

‘Working scientifically’ specifies the understanding of the nature, processes and methods of science for each year group. It should not be taught as a separate 

strand. The notes and guidance give examples of how ‘working scientifically’ might be embedded within the content of biology, chemistry and physics, focusing on 
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the key features of scientific enquiry, so that pupils learn to use a variety of approaches to answer relevant scientific questions. These types of scientific enquiry 

should include: observing over time; pattern seeking; identifying, classifying and grouping; comparative and fair testing (controlled investigations); and 

researching using secondary sources. Pupils should seek answers to questions through collecting, analysing and presenting data. ‘Working scientifically’ will be 

developed further at key stages 3 and 4, once pupils have built up sufficient understanding of science to engage meaningfully in more sophisticated discussion of 

experimental design and control.  

Spoken language  

The national curriculum for science reflects the importance of spoken language in pupils’ development across the whole curriculum – cognitively, socially and 

linguistically. The quality and variety of language that pupils hear and speak are key factors in developing their scientific vocabulary and articulating scientific 

concepts clearly and precisely. They must be assisted in making their thinking clear, both to themselves and others, and teachers should ensure that pupils build 

secure foundations by using discussion to probe and remedy their misconceptions.  

Properties and changes of materials 

Pupils should be taught to:  

▪ compare and group together everyday materials on the basis of their properties, including their hardness, solubility, transparency, 
conductivity (electrical and thermal), and response to magnets  
▪ know that some materials will dissolve in liquid to form a solution, and describe how to recover a substance from a solution  
▪ use knowledge of solids, liquids and gases to decide how mixtures might be separated, including through filtering, sieving and evaporating  
▪ give reasons, based on evidence from comparative and fair tests, for the particular uses of everyday materials, including metals, wood and 
plastic  
▪ demonstrate that dissolving, mixing and changes of state are reversible changes  
▪ explain that some changes result in the formation of new materials, and that this kind of change is not usually reversible, including changes 
associated with burning and the action of acid on bicarbonate of soda.  
 

Notes and guidance (Non-statutory: 

Pupils should build a more systematic understanding of materials by exploring and comparing the properties of a broad range of materials, 
including relating these to what they learnt about magnetism in year 3 and about electricity in year 4. They should explore reversible changes, 
including, evaporating, filtering, sieving, melting and dissolving, recognising that melting and dissolving are different processes. Pupils should 
explore changes that are difficult to reverse, for example, burning, rusting and other reactions, for example, vinegar with bicarbonate of soda. 



Compassion - Courage - Forgiveness - Thankfulness 

Mistley Norman Church of England Primary School and Nursery 

 

They should find out about how chemists create new materials, for example, Spencer Silver, who invented the glue for sticky notes or Ruth 
Benerito, who invented wrinkle-free cotton. 
 
Pupils are not required to make quantitative measurements about conductivity and insulation at this stage. It is sufficient for them to observe 
that some conductors will produce a brighter bulb in a circuit than others and that some materials will feel hotter than others when a heat 
source is placed against them. Safety guidelines should be followed when burning materials. 
 
Pupils might work scientifically by: carrying out tests to answer questions, for example, ‘Which materials would be the most effective for making 
a warm jacket, for wrapping ice cream to stop it melting, or for making blackout curtains?’ They might compare materials in order to make a 
switch in a circuit. They could observe and compare the changes that take place, for example, when burning different materials or baking bread 
or cakes. They might research and discuss how chemical changes have an impact on our lives, for example, cooking, and discuss the creative 
use of new materials such as polymers, super-sticky and super-thin materials.  
 

 

Design and Technology 

Purpose of study  

Design and technology is an inspiring, rigorous and practical subject. Using creativity and imagination, pupils design and make products that solve real and 

relevant problems within a variety of contexts, considering their own and others’ needs, wants and values. They acquire a broad range of subject knowledge and 

draw on disciplines such as mathematics, science, engineering, computing and art. Pupils learn how to take risks, becoming resourceful, innovative, enterprising 

and capable citizens. Through the evaluation of past and present design and technology, they develop a critical understanding of its impact on daily life and the 

wider world. High-quality design and technology education makes an essential contribution to the creativity, culture, wealth and well-being of the nation. 

Through a variety of creative and practical activities, pupils should be taught the knowledge, understanding and skills needed to engage in an iterative 

process of designing and making. They should work in a range of relevant contexts [for example, the home, school, leisure, culture, enterprise, industry and 

the wider environment]. 

Aims  

The national curriculum for design and technology aims to ensure that all pupils:  
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 develop the creative, technical and practical expertise needed to perform everyday tasks confidently and to participate successfully in an increasingly 

technological world  

 build and apply a repertoire of knowledge, understanding and skills in order to design and make high-quality prototypes and products for a wide range 

of users  

 critique, evaluate and test their ideas and products and the work of others  

 understand and apply the principles of nutrition and learn how to cook.  

 

Through a variety of creative and practical activities, pupils should be taught the knowledge, understanding and skills needed to engage in an iterative process of 

designing and making. They should work in a range of relevant contexts [for example, the home, school, leisure, culture, enterprise, industry and the wider 

environment]. 

When designing and making, pupils should be taught to: 

Design 

 use research and develop design criteria to inform the design of innovative, functional, appealing products that are fit for purpose, aimed at particular 

individuals or groups 

 generate, develop, model and communicate their ideas through discussion, annotated sketches, cross-sectional and exploded diagrams, prototypes, 

pattern pieces and computer-aided design 

Make 

 select from and use a wider range of tools and equipment to perform practical tasks [for example, cutting, shaping, joining and finishing], accurately 

 select from and use a wider range of materials and components, including construction materials, textiles and ingredients, according to their functional 

properties and aesthetic qualities 

Evaluate 
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 investigate and analyse a range of existing products 

 evaluate their ideas and products against their own design criteria and consider the views of others to improve their work 

 understand how key events and individuals in design and technology have helped shape the world 

Technical knowledge 

 apply their understanding of how to strengthen, stiffen and reinforce more complex structures. 
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